irikmn : Visic e Agia

ar & -p ) = pO9-27 abreael- 2D

A EDUCACAO SUPERIOR EM TURISMO:
UM ESTUDO COMPARATIVO
BRASIL E O REINO UNIDO

TOURISM EDUCATION: A COMPARATIVE STUDY
OF BRAZILAND THE UNITED KINGDOM

Rivand:a Meirs TEIXEIRA*
John FI.ETCHERY™
John WESTLAKKE**

RESUMO

Fgse arlian Lo sen enfoque ne educagdo superior em
turisme no Brogil € oo Reino Undo. Tem corme abve-
tive principal Tuzer uina andlise comparalive entre o5
curses de graduacio em rorismohnielunia nesses dois
paises, destucundo a: suas principais caraclerizlicas,
diferengas ¢ similaridades. Protende contribur para
o teme, sugerindn formas de melhonia desses cursos
do Trosil, beseado na exparifncia do Reino Unido. E fun-
dementads em eslude wabizado no Remo Unido ¢
patblicadn sok o [Hule “Educagio superior em tuvlshio
Cworendende com a3 experiEnela do Reino Unide™ de
Teiveira, Fletcher, Westlake {2081y ¢ em oulro geali-
zade por Teiseite (20017, oo Brasil, e apresentads no
artige 0 pertil dos curses de gruduagan em turismo/
hotelaria no Brasil @ om estde exploratbrio™.

Talaveas-chave: Lducagio para ¢ Turisme, Qualidade em
Zducagia, Kelacwonamenta Universidade/Ernpreza

ABSTRACT

Thia article Jocuscs on higher education in Tounism
Brazil and the Tnited Empdom. Lis averall obeetive is Lo
cary ol acomparalive amalvas of gradoate level aoracs
ir, Tourism and | lespitality w bith countries. aghlightme
their main charactestics, differences and smilartes [t
aims Lo sugpest weys of improving tourism courses 0
13razil, pazed om the experience of the Umted Kingdom
The arizele 15 based on 2 study carnied out in the Utz
Kingdem, which wus published under the tithe "Educa-
¢ao superior em turismo o aprendendo com a ExXper-
énciw o Keano [lmido’ ™ Towimm education : learmusg from
the experience of the United Kingdem) by Teixeira.
Fleteher and Westlule (2000} and anather study cerred
cut in Frastl, whick is presented in the arficle ~O perfil
dos cursos de graduagio em (urismn/hotelavia no
Brusil urm mstudo exploralone’ ( The profile of graduaie
courses in Tourism and Hogpriahly i Brazil - an cxplora-
lory stedy ) ¢ leixerra, 2040710
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“This sludy was carvied ol wiil the suppart of the GNPy
(Matiomal Councl for Scientific and Technical Trevelopmaznl)

* Doatcra em Admimistrzeie pola Cranlicld Latvarsily, Tnglaterra.
Pras=deirtorade e Turismeo sely Bournemouth University, Inglaterea, Docenie dép Umiversidede Fedarul de Sorgape.
F-ropil: civandateiseiraifvaling. con
& Paeier in Admenrsiranan from (Cranfleld Daiversiy, Englond Post Dectarale jn Tpecisn [Tom
HeLrmEitan i {.'mu.;'.l'ﬂ'f}: _.E‘N_slltl.l'.'l'.ll. E‘-"rq,"e.'::'u." a e Fedioral l-.-'."i‘"!.ﬁl’.".l'f.lfll- I':!I'--I':i!.l}:'l'f:.'_', Hora=il
E-mail: r.lL:-'.lr#':..'islru'.'.-'u!'é"{'.-uI'J-‘:'r? I
% irelor do [termational Center for Tourism and lospitalily Rescarch, Bourasnowin Loiverity, Inglatzrra
Profesvor Dowlor
b Divscior of the fntermational Center for Towrimm and ogalsli Research, Boerertonth Diniversin, Frtr faid.
Lrapiurare Frafaara
ek Profussor dy (ntereations! Center foe Towsia snd Hospitalily Rescarch. Boumemouth Universily. loghiteira.
X Pugfirser o the nternanionat Censer for Tourism and Huspoulity Hesearch, Fronesewaitn Flareeeaty Megland




Tumsoen Vigdoo s g - ane e nk pruieET aberect- 2000

INTRODUCAO

O ebiclivo geral desie artizo € fzer umy andli-
sz comparativa enire 0% cursos supcriores em turis-
me/hotelaria no Brasil @ no Reine Unido, E a terceira
ctapa de un estudo mais amplo. que ja foi objeta de
dois outros trabalhes, o primeiro, “Educagio supe-
rior em turismo | aprendendo com a cxperiéneia do
Reine Unido™ (Teixeira. Fletchor, Westlake, 200113,
aborda a edocagio para o tunsme ne Reing Unido ¢
o szgundo, “0 pertil dos curses de praduagic em
turismo/hotelaria no Brasil | wm eswdo explo-
tatdrio™ (Teixewra. 2001, fae g andlise desses cur-
505 00 Brasl Pretende, especilicamente, bascado
nesses dods estudos, fazer comparagdes entre a si-
magho da educagio superior para o lurisme nesses
dois paises, destacando as suas principais caracle-
rislicas, difcrengas e sumilaridades Espcra-se. a par-
tir dessas comparages, contribut para a discussio
sobre o lgmi e desperiar o intercsss de outros aca-
démicos da drea no Brasil.

Enquanto no Brasil o2 estudos sobre educa-
A0 para o trisme estin aponas iniciando, no Beino
Umdo ji existe wma rica ¢ prolifera literaiura produzi-
da durante as duas Gllimas décadas, com destaque
para o5 wstudes de Ladkin (1999), Trbe {1997,
Middleton (1997), Airey {1997, Baum {1997} ¢
Cooper, Shepherd ¢ Westlake (1994).

MNaquele pais. varios [cmas ém sido objeto de
debate e publicagdes relacionados 4 educagio para
@ Turismo, # maioria deles patrocinada pelo
National Liaisen Group for Higher Education in
Tourism a exemplo do curricole (Holloway, 1995),
perhl dos cursos (Adrey ¢ Johnson. 1998), relagies
com a wdisiria (Bottertll, 19963 ¢ as melhores
praticas no estigio (Cave, 1999 Alem de diver-
sos arligns publicados em revistas cientificas,
pode-se cbservar tambem a existéncia do muitas
disscriaches e tescs sohre o tema, enfocando as-
pectos especificos como. por exemplo, a quali-
dade dos cursos superiores e as experiéncias de
Ireinamncnto,

Ne Brasil, destaca-se o trabalho pioneiro de
Rejowski {1996), que apresenta o panarams do ensi-
no superior em lorismo, além de levantamenio das
dhsseriagdes ¢ toses apreseitadas em universida-
des e instituigdes isoladas no periado de 1997 2
1993, Bssas posquisas form analizadas em termos
meiodologicos ¢ sens resnltados foram aprescnta-
dos, '

De acotdo com Teixeira, Flewcher ¢ Westlake
(20013, as universidades britinicas sio organiza-
g0es ndo-lucrativas e independentes & recebem
recursos do governe, calculados pelo niimzro de
alnes ¢ distrrbuidos durante o curse. A grande

INTRODUCTION

The general aie ol this article 15 o make 4 com-
parative analysis of higher education courses in
tounismvhaospitality in Brazil in the United Kingdom,
[t is the third stage of a wider study, which has al-
ready been the objecl of two other works The first.
“Educacdo superior em tovismo | apremdende com
a expeticicia do Remno Unida”™ { Tourtsm education
learning from ihe expetience of the United King-
dom) ( Teixeira, Fletcher, Westlake, 20001 ). addresses
tourism cducation in the United Kingdom and
the sccond. "0 perdil dos cursos de graduagio
em turismo'hotelaria no Brasil ; um estudo
exploralério” (Profile of graduate conrses in Tour-
ism and Hospitality in Brazil : an exploratory study}
{Teixeira, 2001), analyses these courses in Brazii.
Based on these studics, this article aims specifically
o compare the situation of tourism alucalion in
these two countrics, highlighting their principal
characteristics, differences and similarities, 1t is
lieped that such compartsons will contribute 1o dis-
cussion on the theme and siimulaie the interest of
othet Brazilian academics in the field

Whilz in Brazil studics on tourism education
dre still io their nfancy, the United Kingdom already
hag a rich, prolific Interature thal has been produced
over the last two decades, particularly in the studies
of Ladkin {1999} Tribe {1997}, Middleton (1597).
Atrcy (1997), Bawmn {(1997) and Cooper, Shepherd
and Westlake (1994,

In the United Kingdom, various themes have
become the object of debares and publications re-
laled o tourism educatton, the majoerity sponsercd
by the National Lizison Group for Tourism Educa-
tion. Themes inclnde the curriculuin (Holloway.
19933, course profiles (Airey and Johnson, 1988),
relationships with the industry (Botterill, 1996) and
the best practices in practical training {Cave, 1999).
Gesides the variety of articles published in scientific
Journals. there have also beon many dissertations
and thzses om the theme, which focus on spacific
aspects such as the guality ef higher cducation
courses and training cxperishces

I Brazil, the pionecring work of Rejowsk:
{19906) 15 noteworthy. [ not only presents an overall
panorama of higher education in tounsm, bual alse
survevs the rescarch carned out For disscriaficns
and theses presented at specific universitics and
insttutions bebween 1997 and 1992, This research
has been analyzed in methodolegical ters and
Ihetr resulis prescnied

According to Teixeira. Fletcher and Westlake
{2001}, British Universities are non-profit-aking,
independent organizations and receive resources

10



Turiamo . Viddo £ Agdo -apad B - p U927 aimisel 201

matoria das facnidades de turismo do Reina Unido
foram criadas por wmversidades mais recentes ¢ 1ém
total liberdade na definigsio dos seus cursos ¢ cursi-
cilos. Mo Brasil, existem universidades publicas e
privadas, sendo as publicas completamente gratui-
(ds, mas, como s3o em anmeara manite reduzido, ndo
abscrvem o grande contingente de estudantes. gus
se submetem a processo seleiivo basiante concorri-
do. As privadas sio em muilo mezer nimero e em-sa
multiphcado a cada dia, Come si0 cursos mnite re-
centes, a grande maioria dos cursos de mrismo!
hotelana foram criadus por universidades privadas,
ou faculdades wseladas recentemente instituidas.

O etpscimento do nimere de cursos de turis-
m'botelatia tante no Brasil como no Reing Unido
tem side exuaordindrio. Sepundo Airey € Johnson
(1998), o nimero de institvigdes que ofereciam es-
sce cursos ne Reino Unido crescen cerea de 230%,,
entee 1991 e Y98, & 0 milmero de cursos cresoew, no
mesmo periodo, cerca de 350%.

segundo dades do UCAS (Universities and
Colleges Admission Seryices), cxislem hoje, no
Reino Unido, cerca de 75 instituigdes de nivel supe-
rigr, oferecendo uma quantidade muito grande de
CUrsos Nessi Area, pois uma mesma instituicio,
de acordo com essa fonie de dados, pode oferecer
dezenas de diplomas dentro do mesmo topico,
Por exemplo, o curso em Geréncia de Turismo pode
ter dezenas de opgéies para diplomas em: Geréncia
de Turisine, com Esportes, com Foliticas de Mzio
Ambientz, com Computaciio, com Desenho Tlrha-
nistico, com Histéna, com Linguas, com Lazer, enire
ontros.

Mo Brasil, esse crescimanto € ainda maior,
pols, de acordo com Ansarah ¢ Bejowski {1994), no
ano de 1994 existiam 33 cursos supenores de {uris-
tno'hotelaria no pats, sendo 29 ent Wirismo, 2 em
hotelana ¢ 2 em hoiglania € wrismo. Segunda dados
MEC/SESU/DEDES (Minmistério da Educagdo /
Secretaria de Ensino Superior / Depattamento de
Desenvelvimente do Ensine Supetior) (2000). ate
1498 havdam 157 cursos e em 1999, 39 nowvos cursos
foram antonizades. senda 37 de tunsmoe ¢ 2 de
hotelara‘administragdo hoteleira. Em 2000, o ndime-
ro voliou & crescer expressivamenic, pois 8% novos
cursos foram awtorizados pelo MEC, sendo (Y de
lurisma e 19 de hotelania‘admimistracio hotelemra
Mo entanto, os miimeros da ABDETH {Associagio
Brasileira dos Dinigentzs das Fscolas de Turismo ¢
Hotelaria). publicados na Falha de Sao Paulo em 27
de maio de 2001, mostran pmg svagac muito mals
dramatica. Segundo ¢ssa associagio, em dez anos.
np Brasil, o nimeroe de cursos de hotelaria em nivel
supcrior crescel 17579 @ o de cursos de turisma,
900%. Segundo essa associagio. atvalmente, 1340

from the government. These resources are calon-
lated based oo the noinber of sludents and distrib-
uled during the course. The majority of tourism
facultes in the United Kingdom has been created
by newer unrversities and these faculties have woial
frecdom in the definition of thew coutses and cur-
ricula. In Brazil, there are public and private univer-
sities. The public ones are completety free, but since
they arg few in pumber. they cannol not absorh the
great contingent of studenis who go through
the very competilive selection process, The private
universitics are much more numerous and are multi-
plying rapidly, Besng very recent, the great majonty
of courses in tourism and hospitality lunve heen cre-
ated by private universities or individual, recently
et up facultics,

The growth in the munber of courses i tonr-
ism and hospitality, in Brazil as well as in the Tmted
Kingdemn, has been extraordinary. According to
Arcey and Johnson (1998), the sumber of uslitu-
tions offering these courses in the United Kinadom
prew by around 230%, between 1991 and 1598, and
the nunber of courses grew by arcund 350% dunng
the same period

According ¢o data from UCAS (the Universi-
ties and Colleges Admission Services), there arg
currently around 73 higher cducation inslitufions
e United Kingdom tha offer a large mamber of
coutses i this ficld since a single institution. ac-
cording (o this data. can olfer dosens of diplomas
within the same subject. For example, the course in
Tourism Mangzement can have dowcns of oplipns,
will diplomias in: Tourism Managemenl with Sports.
Environmenial Polilics, Intormation Technolagy,
Urhan Planning. History, languages and Leisure.
among others

In Brazl, this growth has boen cven greater,
since accarding (o Ansarah and Fejowski (1994),
thare were 33 lugher aducation courses in tourisi
and hospitality around the conntry in 1994, 29 of
which were in tourism. 2 in hospitality and 2 in hos-
pilality with tourism. According to data from the
MEC/SESU/DEDES (Mistry of Educalion ! Secre-
tary for Higher Education 7 Department of Higher
Education Development) {20007, in 14998 there were
137 courses and in |9, 39 new courses were ap-
proved. 37 of which were in Timtrism and 2 in Hespi-
tality/Hotel Admimstration. In 2000, the number
onee again grew sipnificantly, with 88 new courses
being anthorized by the MEC, 69 in tdurism and
1% in Hospitality/Hotel Admimstration. However,
the figures of ABDETH (The Brazilian Assoctation
of Directors of Schools of Toorism and Hospraliny)
published in the FMolhe e Sde Poulo newspaper
on May 27th 2001, show 4 wuch more dramatic
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wstitwigdes oferecem cursos de hoteiana ¢ 230, de
turismo em loda o pais.

Examinando-se os dados do MEC/SESLY
LELRES (2000} mais de perto, observi-se que #1%
desses carsos sio oferiados por instituigdes priva-
das & apenas 6% por instiluigdes publicas Enire as
publicas, cerea de 3%, sdo federais, 2%, estadnais e
1%, municipas. Praticamentte todos 0s 225 corsos
de Turisme relacionados pelo MEC sio de Turismc
aponas, mas cerca de 2,.2% deles oferecem um com-
binado de Turismo ¢ Hotelaria e 3.5% deles sdo de
Adminstragdo. com habilitagio em Gestio de Turis-
mo. Enire os 29 cursos de Hotelaria, 6395 sio cursos
de Administragio com habilitagio em Admimstra-
¢do Hoieleira,

Este artigo val [asar comparagies entre as pri-
licas nos cursos de tunsmo/hotelaria noe dois pai-
s¢5 menclonados. Inicialmente Farda uma breve
andlise dos cursos.

ENFOQUE METODOLOGICO

Oz métodos de pesquisa e coleta de dados
nos dois paises apreseniaram algumas diferengas.
No Brasil. de acordo com o estudo de Teixerra
(20017, foram encaminhades questiondrios através
de mala direla para todas para as institnigdes de en-
so superior cujas iformagdes estavam disponi-
veis no banco de dades do MEC/SESU, Esses
questionarios foram dirigidos a wdos os chefes/'co-
ordenadores de curses de turisme/liotelana, e o in-
dice de regpostas foi de cerca de 23% do universo, o
que pede ser considerado excelenie para pesquisas
realizadas através do correio. O questiondrio con-
templou alguns aspectos fundamerntais como estm-
tera e qualidade dos cursos, métodos de ensing,
perdil dos estudantes © dos docentes ¢ relaciona-
mento com a indastria mirisiica.

No Reino Unido, além do envio de questiona-
rios por mala direta com contcido semelhante ao do
Brasil. foram realizadas Lunbém entrevistas pesso-
aie com nove cheles de departamente ou diretores
das universidades/faculdadss que oferecem cursos
ie turisme'hotelaria de maior tradigdo on que te-
nham maior ndmero de alynes. O roteiro das entre-
vistas loi elaborade a partir do questionaric. no
entanto, alpuns tpicos foram ampliddoes para malor
aprofundamento. A amnesirg final, considerando os
questionarios € as enlrevistas pessoais, foi de mais
de 50%% do universo ¢m cstudo.

situation, According Lo this association, (he nunskor
of university level courses m hospitality in Braeir
has grown | 757% over the last len years. and tour-
1sm courses by QK% According 10 ABDETEH, there
ar currendy 120 instidutions effering courses in hos-
pitality and 230 in tounsm, in the country as a whole.

Examuung the MECSESLDEDES (20000 data
more closcly, ocan be seen that D4% of these
courses are offered by private inshilutions and only
6% by public ones. OF the Latter, around 3% are Fed-
eral, 2% state and 1% wminicipal. Practically all 225
courses in Touri=m listed by the WMEC are in Tourizm
alone, but 2.2%: of these offer a combination of
Towrism and Hospitality and 3 5% m Adminisiraton
with emphans on Toorism Manapoment, Of the 39
courses 11 Hospifalily, 63% arg coorses i Admims-
tratiom with cmphasis on Hospatalice

This articlz will compare the practices ol tour-
ism and hospitality courses in the two countries
mewigned, Firsily, it will make a brief analvsis of the
COUTSCE

METHODOLOGICAL FOCUS

The rescarch and data collechon methods in
botly countries present some differences. In Brazil,
accordimg to Teixeira's smdy (2001), questionnaires
were delrvered by direet mail 1o all the lugher eduea-
fion insttutions tor wluch indormation was available
in the MEC/SESU database. These questionnaires
were addressed 10 the directors or cootdimators of
COUrses iy ourism or hospitality. The response rate
was around 23% of the tatal, which can be consid-
ered excellent for rescarch carried out by post. The
questionmatte coversd sote basie aspects such as
the stcture and guality of courses. teaching meth-
ods, stadent and staft profile and relationship with
the tourism industry.

In the United Kingdom. besides sending
cuestionnaires by direct manl with similar coneent to
those of Brazl, personal interviews were alsp car-
ried ont with tine departinent heads or direciors of
Umiversitaes or facultics which ofter more traditional
courses in tourism or hospitality, or which have a
large munber of students. The interview questions
wire based on the questionnaire; however, some
lopics were broadened in order to cover them in
mote depth. ncluding both the questionnaires and
personal interviews, the final sample comprised
more than 30%: of the Held under stndy
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ANALISE COMPARATIVA
DOS CURSOS NO BRASIL
E NO REINO UNIDO

Scrio abordados nesie 1apico todos os aspec-
1oz teferentes a4 estruinra ¢ a0 funcionamento dos
cursos. envohvends os departamenios que os ofcr-
tany of lilulos dos cursos, a duragdo ¢ auo de jncio,
as rasihes para a sua criagio, os curriculos, & oferta, a
matricula e admissio de alunos, as Idonicas @ os mc-
lodos de ensino. Além disso, serdo analisados os
planos de expanzio’mod eagdo dos cursos, a quos-
140 da qualidade. o perfil dos alunoes & dos docentes,
o relacionamento com a indisiria e o estigio.

Departamentos/Unidades onde
vs Cursos sao Ofertadas

No Brasil, a grande maioria ¢75%) dos cnursos
de graduagio sio ofertados em departamentos de
Turismp ¢ Tunismo/otelaria, Os departamentos
de Administragio ofcrecem 10% dos cursos ¢ o5 de
Histéria ¢ Geografia, Comunicagdo Secial, Turidica e
Adnnmsiraliva, Artes, Comunicagio ¢ Tursimo ofz-
recern o5 restantes 13%. Lsses departamentos ge-
ralmenic estdo localizados e centros de ciéncias
humanas ou de ciéncias sociais,

Ac comparar esses dades com os do Reino
Utido, pode-se constatar as diferengas entre os
dois paises. Enquanto ne Reine Unide a prande
maiotia dos curses de turismodholelaria sao
ofertados por deparfamenios/cscolss de Adminis-
tragdo, no Brasil sdo os departamentos/faculdade
de turismo/holelaria os respensaveis pela maworia
dn oferta dessas cursos. Como visto, os brilinicos
consideram tarismo como uta atividade gerencial,
tanto para arganmizagdes privadas como puarsa as
piblicas. O turisme como atividade por si sb &
vista nessc pais em cursos de pds-graduagao.
Como resultado, a3 cursos de tunismo. de mancira
peral, ne Reino Unide, 18m ne seu fitale a palavra
manggeemient {geréndia). coma, por excmplo.
fouvisti management, hospitaliiy nanagemet,
fouviss gnid leisure mamiagomend. et

Titulos dos Cursos, Duraciio
¢ Ano de Inicio

Mo Brasil, as IES que participaram do estudo
de Teixctra (2001, oferlam varias cursos na drea de
turising ¢ pode-se obscrvar que g grande maioria
deles sdo cursos de bacharclado e mrismo, e hote-
lasia oo em tarisma ¢ lotelania, Outros cursos foram
mencionados como adminisiracio cow habilitagdo

COMPARATIVE ANALYSIS
OF COURSES IN BRAZILAND
IN THE UNITED KINGDOM

This topic will address aspects rebating to the
structure and funclioning of courses, including (he
departments that offer thom, the Gitles course titles,
the duralion and year of initlation, the reasons for
Heeir greation, the curricula, the offer, the enrollment
and admission of students and the teaclung tech-
niques and methods, Moreover, 1t will analyze the
courses’ expansion/maodificaticn plans, the 15sue of
quality, the profile of studenis and s1alfl the rela-
tenship with the industey and he practical (raining
period.

Departmenis/Unils where
Courses are Offered

in Brazil, the vast imgority (75%) of graduate
conrses are offered in departinents of Tourism and
Tovnmism/Hespitatity, 10% of courses are offered by
departments of Adminisiration and the ravainsng
15% are offered by departments of History, Geogra-
phy, Socal, lepal and Administrative Cominunica-
tion, Arts, Commnumecation and Tourism These
departments are generally located in facullics of
huaman sciences or social sciences.

Comparing this data with chat of the United
Kingdon, some differences between the two comnn-
trics can be neted. While in the United Kingdem
the majority of courses in tourism and hospiralicy
are oflered by departinents/scheols of Administra-
(iom, in Brazil it is departments or faceliias of lonr-
izmshospitality that are responsible for the
mgjority of these conrses, In fact, the British con-
sider fourism 45 & management acevity, and this is
true for betly the pnvale and public nstitutions.
Tourlsi as an aclivily per fe 15 seen in post-gradu-
ale conrsss As g resull, lomnsm courscs in the
United Kingdom tend 1o have the word “manage-
ment” in their tde. as in: wurism manapcmend,
hospitality management. Wwurism and fcisure man-
apenenl. sle.

Titles, Duration and Year
of luitiation of Coorses

In Brazil, the HEfs thai participated in
Teixeira's sindy (2001 offered varions courses
in e arca of tounsm and it was noled that the
mugjority of them are Bachelor Degrees in Tourigm,
Haspitality ar Tonrism and Hospitality com-
bined., Other courscs were menticoned such as
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em administragdo hoteleira. administragio em turis-
mo, turismo, plancjamento € gestio luristica/
lolelzira. gastronoitna ¢ lazer e evenios, Ok cursos
superiorzs de curls duagio come tecnologo,
seqiiencial ¢ politéenico sio também ofertados por
algumas das mstitigies.

Observou-=¢ também que 17.5% das TES no
Hrasil que participaram desse estude oferecem tam-
bém curses de pos-graduagio lafe semsy, como
gestdo de empreendimentos luristicos, gestdo de
negdcios luristicos e hoteloiros, ecoturisme, ccolo-
213 & lurismy, magisterio supcrior eim furismo, gos-
tio de empreendimentos luristicos. marketing ¢
risIng, £ CUrsos sficlo sepse, como o mestrado em
administragdo de cmpresas furisticas

Comparando-os com os cursos ofertados no
Remno Unide, observa-se que nesse pais existe uma
diversidade mutssimo mater gue no Brasil qnanto a
cursos relacionados a turlsmo. As wniversidades
brilanicas, em fungio ds modulanzagio dos seus
cursos, oferecem varias combinacies de mddulos
para que o5 alunos possam ter opgoes. Além disse,
essas instimghes, em consequéncia da forte con-
corréncia. adetam tilulos para seus cursos que pos-
suam apelo mercadologico, come, por exemplo,
gcréncia de turismo de aventura, geréncia de turis-
mo intemacional, lrising e patrimonio histrico, tu-
rismo e linguas, geréncia ambicntal ¢ turismo,
fismo e miarkeding, plancjamenio ¢ geréncia de
turisine, politicas ¢ geréncia de turismo, lurisme 2
responsabilidade soctal. entre outeos.

Cnanto 3 duracio dos cursos nas institighes
brasilziras analisadas, pode-se observar que 64,3%
deles n duragao de quatro anos. apesar de ser pos-
sivel existirem cursos de graduagio de trés anos, de
(rés anos e meio ¢ de cinco anos. Os de wm anoe ¢ dois
angs sdo cursos de teendlogn, seqiienciais ou poli-
Wenicos. e acordo com as Diretrizes Curriculares
propostas pelo MEC, o curso de wondlogo deve ler
duragdo minima de dois anes ¢ o de bacharelado, de
quatro anos. Ao se counparar cotn g durago dos cur-
sos no Reino Unido, pode-se cbservar que nesse
pais 03 cursos tém duragio menor do que os do Bra-
sil, pois cerca de 60% delzs tBm duracio de trés anes,
& apenas 35% se estendem por quatro anos.

Pode-se constatar que o5 cursos de turismo’
hotciaria sdo0 nuite recentes ne Brasil, pots 72.2%
deles foram iniciados na década de Y0, Cabe destacar
que 33% dos cursos foram criados no ano de 1998 E
convemndente manciotiar que, de acordo com Rejovwski
{1896], o5 cuteos superiores e lurismo, gm nivel de
gradnacio, si0 muito yecentes e datam dos anos 70
Emn 1971 surge o primeiro curso de nivel superior, cri-
ado por uma mstiicio de ensino privado. a Faculda-
e de Turismo do Morumbn (Trigo, 19913

adminisiration with emphasis on hospitahty, tour-
=i adiinisiration, tourism, planning and tourism or
haspitality management, gastronomy and leisure,
and events. Some of the institutions also offer
shorter higher education courses such as technical,
sequential and polyiechnic courses.

I was also observed that 17.3% of the HETs
1 Arazil that participated in this study also offer
post-rraduate Jate semvu courses, with tourism
business management, management of the tourism
and hotel business, ccotourism. ccology and
tourism. Higher Teaching Education in Tourism,
Marketing and Tourism, and stricto sensu courses
like the Magler's Degree in Tourism Business
Administration,

Comparing these with the courses offered in
e United Kingdom, it can be observed that there
is a far wider range of toutism-related courses
there than in Brazil. Due to course maodulisation,
the Britsh umversities offer various combinations
of modules that give a wider range of options o
students. Also, the high level of competition leads
these wstitutions to adopt titles for their courses
that have markel appeal, such as, Adventure Tour-
1zm Managemenl, International Tourism Manage-
ment, Tourism and Culturat Heritage, Tourism and
Lanpuage, Environmental Management and Tour-
igm, Tounism and Marketing, Tourism Planning
and Management, Politice and Touricm Manape-
mentl and Tourism and Social Responsibilicy,
among others.

Concermng the duration of courses in the
Brazilian nstitntions analyzed. 11 was observed
that 64 3% were four years in length, despite the
existence of three year, three and a half vear and
five vear graduate courses. Thase of one and tvo
vears arg technical. sequential and polviechnic
courses, According to the Curricular Directives
proposed by the MEC, the technical course must
have a mimmnm duration of two years and the
Bachelor, four years. Comparing this with the dura-
tion of courses in the United Kingdom, we noted
that courses there are shorter than those in Brazil,
with 60% of courses being three vears in length
and only 35% four vears.

I was noted that courses in towrism and hos-
pitality are more recent in Braeil, with 72, 2% hindng
been sel up during the 19%0s. 1t is werth mentioning
thal 15% of the cowrses were created in 1998 {1
should also be mentionad that, according 1o
Bepowskd (199G), graduate courses in lounsin are
very recent and date back to the 1970s, The frsc
graduate courss, offered by a private institution, the
Tourism Faculty of Morumbi (Trigo, 1991), ap-
peared in 1971,
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Comparada com 3 siluagdo no Reino Unado,
pode-z¢ obsorvar gue, nesse pais, a pos-graduacia
ctn turismo 52 imcion antes da graduagio. Os cur-
sos de graduacio em hotelaria se miciaram na déca-
da de 6 (Alrey e Tnbe, 2000), muilo antes dos
de turismo, cwjp inicio ogorrel 13 decada de B0,
poar mgentive do governo ingleés. De acordo com
Middleton {1997, 273 dos cursos de turisma exis-
tentes no pais datam des anos Ui

Razdes para a Criagio dos Cursos

Procuron-se descobrir as razies que explicam
a criacio dos cursos nas mstinuagdes, tanto no Bra-
sil como no Reino Umda Ne pnmeairo. dz acordo
com Teixeira { 2001}, ohserva-se que a principal razig
mencionada, com 8004 dag respostas. & a cxisténeia
de denmanda.

Mo entanto, essa demand: fon explicada de vini-
as lormas. Existe a demanda em fungio da percepcio
do potencial de mercado. onde a TES ja existe ¢ sabe
do potencial da oferta de novoes cursos para atrar
nonns alunos, Omita lorma de demanda € explicada
polis potencialidades turisticas de uma regidlo, onde
s& percele crescentz necesmdade de mio-de-obra,
Esse ¢ o caso da coagiio de cursos em localidades
comt forle vocagio turstica. a exemplo de Foz do
Tguagu & Salvador, enirs outras, Nessas repgioes, exis-
le grande facilidade de vender os curscs, pois os
alunos acreditium na existdncia de ampregos disponi-
veis. Ha outras formas de demanda mais espacificas,
como E o caso de 1ES que criaram cnrsos para formar
professores diante da caréneia de docentos gualifics-
dos na drea. Outras razdes apontadas para 2 criaghio
dos curses foram: indicacio da rettoria, pedido de
Bpresarios, crescimento da rede hoteleira ¢, fingl-
menke, para contitnar o qurse de tecndlogo, pois o
metcade nfo reconhecia egse prolissional & detman-
dava outrd com tormagio plena.

Os partcipantes da pesquisa de Towgira,
Fletcher e Westlake {20010, do Beino Unido, também
apontaram razdes semelhantes para criarom sgus
cursos de graduacdo, mas adicionaram oultas,
comn pesquisa de mercado, demanda do goverio ¢
uma de carater mais pragmaticse, o apelo do subsidie
do geverno, pois o curso de urismo erd considera-
do priontirio no pais @ o recrutameito de estndan-
tes era filcil.

Curriculo

A partir de discussfes iniciadas em 1977, o
MEC/SELU estabeleccu propestas de dirclnecs

Comparing this with the situatton in the
United Kingdom, il can be observed thal post-
graduate courses mounsm procede pradiale ones.
Grraduate conrses  hospatality begam in (he 19605
{Arrey and Tnba, 20061, Iong before those of 1our-
1sm, whiclt cemmenced in the 1980« backed by m-
centives fron (I Brlish Govenumenl. According Lo
Mhddleton ¢ 14¥7), two thirds of the cxisting towrism
courses in the United Kingdosm dale back 1o
the 1990,

Reasons for the Creation of the Courses

The research soupht to discover the reasons
why institutions create courses, both in Braril and
the United Kingdom, According to Tewetra (2001,
the primary reazon. given by 80% of respondents,
15 1l existence of deiand.

However, this demand was explained in vari-
ous wuys, There is demand resulling feom the per-
ception.of the market's potential. where the
HEI alicady exists and 1= aware of the potential of
the offer of new courses to attract new stndents
Another lorm ol demand 1s explained by the tour-
ism polendial of 4 region, where there is a growing
need for labor, This is (e reason behind the crea-
tion of courses in arcas with a strong tourisin in-
dustry, such as For do lguagu and Salvador,
among others, 11 s very casy 1o sell the courses in
these arsas, singe the stodents belicve there are
jobs available, There are olher, more specilic forms
of demand. as1s the case of the HETs winch create
courses to train professionals in view ol the lack of
gualificd teaclung s1ai1 in the arca. her reasons
grven for the creation of courses were: on the reg-
ommendation of the University's Roelor, al the re-
quest of business, the growth of the hotel network
and Gually, 1o provide a cennnvation of the techni-
cal course. since this qualification is not recog-
mized by the industty and a more complete training
t5 demanded,

The participamis of Teixeira. Fletcher and
Westlaks's {2007 y rescarch, in the United Kingdom
gave sinular reasons for the creation of graduate
courses, but also added others such as market re-
szarch, governmerit demand and, ol a more prag-
malic nalure, the appeal for government subsichics.
singe lourism coutses arc constdered a prioricy for
the country and recTuiling shwdenls was casy.

Curricula

Based on discussions that Began in 1977, the
MEC/SESDU cstablished propesals for curncular
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curmicularas para diversos cursos. cntre cles o de
lunsmo e hotelaria, Essas direlrizes. e discussio
na Conselho Nacional do Eduragio, vém sendo uti-
lizadas pelas IES para delinin scus carricudos ou ori-
entar reforimas curriculares,

Os curriculos das [ES brasileiras que participa-
rant do estudo de Traxzira (2001 foram: defividos de
diversas formas, Cerca de 30% se bascaram nas ne-
cessidades dc mercado através de pesquisas for-
maxs ¢ mlormats, 32 5% basearam-sc na cxpuriéneia
das senus docentes. ¢ corca de 3% afirmaram ter
wlilizado as duas Tormas. Cutros menciondrain
ter observade corricnlos de outras faculdades de
maer prestigic. ou que conlralaran consultoria ex-
lerna, que seguiram as direlrizes curniculares do
MEC on definiram o scu curticulo em hingio da ¢s-
Iratégiamissao da insuluicio.

No Reine Unido, o debate a respeito da
implantagio oo nae de we curriculo minimo ohriga-
Lorio f2mg sido acierado nos altimes anes, cem defeo-
sores e opositores. Existem, oo entanle, direlriacs
gerins definidas 1ante por institnigfies como o NLG
(National Ligison Group for Higher Edvcatton in
Tourizit) como pelo QAA (Dwalily Assurance
Agerncy for Higher Refucationy do governo brildmico,

Uma difcrenga que se pede destacar nosse
processo entre o Brasil £ o Reing Unida é gque nesie
uitimo a paricipagic da industria tein sido cxpressi-
v, Cerca de 77% das instimigdes no Reino Unido
contan com conguliores du industria para o desen-
volvimente de seus curriculos.

Sistema de Créditos, de Matricula
e de Admissdo de Alunos

o Brasil, as Dhretrizes Curriculares do MEC
SURETCIN que a cstrumra dos cursos superiorcs s
definida dentro de modulos {pacotes fechados) nas
formas setiada amwal, sciada semestral e modalar.
Scpundo Telxerra (2001), apesar de 55% dos cursos
de terismoshotelaria que pariciparam desse estudo
adotarem o sistemna serade (anmal ou semestral),
corea de 4 3% adotam o sistema dz2 créditos e apenas
um diz trabadhar com os dois sistemas, possivelmen-
le adotando wm para cada curso.

No Remo Unide, de acordo com Teixeirs,
Flztcher & Westlake (20017, a modulari zagio nos cur-
505 supenores e lurisino alinge 5%, ¢ izo signi-
fica dizer que os alunos podem estudar turismo
hotclaria combinade com outros cursos coma
linguas. lustora das anes. admusiragis ou comg
unw opgdo tematcy especialmente vo final dao
s cursa, Essa modularidade permitiu, nesse pais,
naisr ingresso de alunos nas faculdades © malor

dircetives for various courses, including those in
tourism and hospitahity, These directives. which are
currently wder discussion by the Nalional Edoca-
tion Coungil, have been used by the HEIs o define
their curncula, or te provide guidelings for currcular
reforms.

The curnculy of the Brazilizn HETs that partici-
paled in Terxeira's study (2061 were defined in van-
ous ways. Around 0% were based on market veeds
through formal and informal rescarch, 32,3% werg
based on the cxpericnce of their teaching stafl. and
arcrnd 30%: clained 10 use both forms. Cihers man-
tipned observation of the curricula of other, more
presipgions facultics, rebving on external conseli-
s that followed the MEC curricular directives. or
defiming their curricwlum according Lo the strategy’
nizsion of the institution.

In the United Kingden, the debate on whether
o introduce a minimum compulsory curriculusy has
bren raged furiously in recent vears, witle sote de-
fending and otliers opposing the dea. There are,
however, some goneral directives defined by institu-
tions such as the British Govermaent MLG (MNational
Liaisom Group for Tourism education) and the CraA
(Quality Assurance Ageucy for Higher Education).

Ome difference that can be lighlighied i tlus
process between Brazil and the Unned Kingdom is
that in the latter. the pariicipation of industry has
boen significant, Arcund 77% of mstitutions in the
United Kingdom make use of consultants from within
the industry m the development of their curnicula

Credit, Enrollment and
Student Admission System

In Braril, the Cumicular Dirgetives of the MEC
sugpest that the structurg of mpher cducation
courses be defined within moduies (closed pack-
ages) in anmual series, seinesler series, and modular
According Teixeira (20001 ). despite the faet thal 55%
of the cowerses in tourism and lospilality tat partici-
pated in this study adopt Qe serial system (anonsal or
by scmesier). around 43% adopt the credit system
and only enc allirmed that it works with bolli sys-
tems, possibly adopling one for cacli course.

In the Untted Kingdom, according to Teixeira,
Floicher and Westlake (2001). R3% of deyree
courscs i ourism are modolar, which means thit
stndents can sindy lourism and hospilality com-
bincd with other coorses such langmages. sl his-
Loy, and adminisiration or as a thematic option.
particularly wowards the end of the course. This
mndularily means that higher monbers of stsdonts
can curoll i Lhe Taculies and enables proaler
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predutividade na relagio professer/alune. Mo cn-
tanio. 1om sido cnticada por auiores como
Maddleton {19973 e Hollowas: (1995) por traecr impli-
cacBies negatvas para a qualidade dos curses.

A relagio candidato por vaga oferecida vana
muilo enire a5 inslituigéos no Brasil, Existem aque-
las em que a rebagao ¢ de um candidato para uma
vaga ¢ aquela que pode chepar a cmeiienta candi-
datos parm wnad vaga, Como 0COTTE LTI LA WIVErS1-
dade cstadnal participante desse cstudo. Como
esperado, a maier relagdo candidatos por vaga ¢
encontrada nas universidades piblicas, entretanio.
existem universidades particularcs, am guoe essa re-
lagiio pode chegar a dez candidates para wma vaga.

A siluagio & mnda promissora em relagho ao
preenchimente das vagas efcrecidas pelas 1ES nos
cursos de turismo’hotelara no Brasil, pois. em
72.5% deles. a relagiio aluno por vaga vem aumen-
tando nos iltmes 2 anos; &m 25% dos cntsos essa
relagio permancceu estdvel & apenas cm mn deles
essa relagdo vem dininuindo.

Mo Beine Unido. afirmam Teixeira, Flaicher e
Westlake (20011, a situagio ¢ diferente ¢ ja sc pode
perceber utm certe declinio no inleresse por osses
cursos. pois, em 23% das instilwigdes, essa propor-
gio vem declinando & em 30% tem-ge mantido csté-
vel O declinio fot apontade como muile maior nos
cursos de hotelana, que naquele pais sdo anteriores
aps de lwrismo @ possuem menor apelo para os alu-
nos jovens.

TécnicasiMetodos de Ensine

Uina das preocupagiies desse estudo fol abor-
dar quais as técnicas e métodos de ensino adotados
nos dois paiscs e se os respondentes consideravam
que algunz deles eram movadores.

Sepundo Teixeira (2001). no Brasil. além dos
meétedos tradicionais de ensino, como aulas
expositivas, pesquisa hiblingrifica ¢ seminanos, fo-
rant citados peles respondentes as viagenshvisilas
técnicas, a dindmica de grupo, o wso de videos, o5
[ilmes ¢ palestras, os estudos de caso, a realizagio
de pesquisas ¢ de projetos e a menografia de con-
clusao de curso. Apenas duas IES mencionaran
a utilizagio da informatica como mstumental do
ensing, Uma delas mencionon o uso de saffvares
gepecificos ¢ a oulra. o acesso & [nlernet Eoi mengi-
orada tambam a ubilizagio de hiolel-escola para as
aulas praficas

Ouando perpuntados quais as iéenicas de en-
gine inovadoras no Brasil, foi oencionado a
covolviinento de alunos em pesquisas, a realizagdo

productivity i the tcacher/student relationshup.
Howsver. 1L las beon criticized by authors like
Middleton (1997 and Holloway (1995) for nega-
{iveh inpacting the quality of courses.

The ratio of candidates {o places offcred
varies preally heiween the institutions in Brazl.
In soine, the ratio is one candidate to onc place and
in others, the rauo is as high as lifty candidales Lo
one place. 85 was the case with ong state nniversiLy
that participated in this study. As expected. the
higher ratio of candidaies per place 15 found in
the public unversities. However, there are some pn-
vale universities in which this ratio can be as high
as ten cundidates to each placs.

I Brazil. the siuation is still promising in rela-
tson 1o the filling of places offered by the HELs
i tourisin and hospitality courses, since for 72.3%
af courses. the student — place ratio has increased
aver the last bwo years: in 25% of the courses this
tanio has romained stable and in only one has it di-
nuushed.

It the Unired Kingdom. Teixeira, Fletcher and
Westlake (20061 affirmn that the siiation s diflerent
and aihat certzan decline in snterest in these courses
is now bemng seen; in 23% of the nstifutions, Lhis
ratio has declined, and in 30% it has remamed the
same. A much greater declne was noted in the Los-
pitality courses, which in the Uniled Kingdom are
older than tounism conrses aud have less appeal [or
vong siudents.

Teaching Technigues and Methods

Ohie of the ohjectives of this study was 1o ad-
dress the issue of the techniques and methods
adoplcd in tThe hwo countries and whether the re-
spondents considered some of them innevatory,

According 1o Teixeira (2001). besides the
traditional teaching methods such as cxposilory
lessons. biblgraphic research and seminars. the
Brazilian respondenis also mentipned technical
trips und visits, group dvnamic. the use of videos.
{ilms and lectures. case studics. rescarch and
projecis and the monograph at the conclusion of
the course. Only bwo HEIs mentioned the use
of informaticn technology as a teaching tool. One of
e mentioned the use of specific sollware and the
other, access to the internet. The use of a tramee-
run hotel for practical lessons was also mentonged.

When asked abont innovative teaclung
teelmiques in Brazil, intenviewees mentioned the
involvement of smdents in research and interdisci-
plinary projects. parlicipation in international
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de trabalhes wterdisciplinares. a participagao em
eslagios iniernacionais, # participagio de alunos
CII SMProsas junieres, a criagdio de agéncia de luris-
mo que funciona no campus. palestras sobre o mer-
cado de trabalho, trabalhos de extensio ¢ 1elalarios
de visitas técnicas ¢ monografias com produgio de
matcrial grifico on audiovisual.

Mo Beme Unide, além dos métades tradicio-
nais, foram citados onentagio individualizada.
pesquisa de campo, viagens de estndo. workshopy
de informalica, simulacdes, cstudo de casos.
palestrantes convidados da indastriz, estndos do
gonpd ¢ dramabizacdo. Alzuns desiacam o use
de “focus” grupe. projeto de grupes, projeto de
consulieria, video, conferéncia, pragrumas de iner-
cambio, aprescnlagdes para empregados e, conse-
qiientemente, o estigio obrigatdrio, que sera objelo
de discussio posierior,

Ao observar 05 métodes e fécnicas noe Remo
Unide, pode-se destacar a énfase dada nesse pais
a0 uso da informdica e de estudas de cascs nos
cursos de tunsmo/holelaria A informdica e uoliza-
da atraves de simulag@es, jogos de empresas.
uikranet € ensiho programade:; os alunos podem fa-
Zer seu curse sozinhos com o auwxilio dz nm CD-
ROM ou ditetamente na rede da escalz. Szgmndo os
professores britinicos, a informatca cshi prasente
el pratcamente todas as disciphinas, Todos os alu-
nos tém acesso irresirito aos laboratarios de
informatica ¢ 1ém seu engereco eletrdnico indivduo-
al. a0 qual praticamen|c todas as comunicagies da
msttgio sio encaminhadas,

Planos de Expansiio/
Muodificacio dos Cursos

A silnagao dos cursos de terismo/hotelaria
parzce promizsord no Brastl de acordo conn os da-
dos de Teixeira (2001), pois em 72 5% das [ES

pesquisadas, o nimero de alunos lem aumentado,

em 25% lem permangcido eskive! ¢ someante em
2 3 dumimaiu

Procurow-se identificar ambém se as institui-
ches fue participaram do estudo tinham a intengio
de criar novos cursos na area. Verificou-se que as
[ES pesquisadas cstiio interessadas em ampliar as
anas agics oo grande diversidade de cursos, con
preferéneia o curse de extensio/pos-graduacio ou
noves cursos de graduagio. Destacam-se os gur-
sns de extensdor/pds-gradunagdo faro sensu, novos
cursos de graduagio {Tunsmo/Hotelania Gastro-
nomia/Gestio e Lazer), cursos sequcnaals, curses
tecmicos ( Guia Turistico/Hoteluna/Laser). mestrade,
cducagio i distincia ¢ douterado.

gxchange programs, parcipation of students i
JUNICT CoMmpanies, sreation of a tonrism Apensy Ll
operates oh caryus, lectores on the work markel,
extension projects and reports of technical visits
and monographs with production of graphic or gu-
dicvisual imaterial,

En the United Kingdom, besides the traddional
metliods, the [ellowing were mentioned: individual-
ized puidance, fcld research, study inps, informa-
lion technolegy workshops. simulations case
studics, gucst lecturers from 1he industry. group
studees and dramatizations. Seme lughlighied ihe
use of the group “focus”. group project, consil-
lancy priject, video, conferences, [orcign exchange
prograzns, presentations by coiplovers and a com-
pulsory practical training period, which will be dis-
cussed laler

Observing the methods and echnigues
uscd in (he United Kingdom, the emphasis that
15 given 1o (he use of information rechnolopy
and case studies in tourism and hospialiny
courses becomes clear. Infermation technelogy
is used through simulations. company games.
iniranel and programmed teaching: the students
can work throngh their course alonc, using a
CD-ROM, or directly, via the school’s network.
According to the British professors. snformation
lechmology is present inpractically all disciplines
All students have unrestricted access (o computar
laboratories and their own e-mail address, 1o which
practically all the ingtituton s communications are
delivered.

Course Expansion/Modification Plans

The siination of tonrism and hospilafity
courses in Brazil appears promising, according to
data piven by Teixeira (2001} which shows thal in
T2.5%, of the IEIs stwdicd, the mmnber of stuclents
has mercased. in 25% it has remained stable and in
enly 2% has it decreased.

The rescarch alse sought (o identily whether
the institwtions that participated in the study in-
tended to create new courses in the ficld. 11 was seen
that the HEIs researched are iterasted i widening
their activines by providing a greater diversity of
courses, parbcularly extension and post-graduale
conrses or new graduate courses, Lofs Senssr exten-
sion and pest-graduate courdes were highlighted. as
well as new graduate courses {Tourism. Hospulality,
Castronomy, Management and Leisure). sequential
courses. technical conrses { Tonrist Guide, Hospilal-
ity. Letsure), Masler’'s Degrez conrses. Dislance
lcarning and Dacloraic courses,
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Aproximadamente 60% dos respondenles na
Reina Lnido mlanmasam que o namcro de estudan-
1es de turismodholelaria en aumeiniado, cngquaiio
para 0% permanccen estivel; 10% regponderam
que ess2 niunera vem deslinando. A intengio de ex-
pandir criando novos cnrsos tambam esteve pre-
sente em 50% das inslitnigdes nesse pais. apesar
de ser reconliecida. por musiios dos entrevistados. a
existéncia de wng oferta excessiva do cursos de pra-
duacdo em turismo'hetelana. Essa expansio scrd
direcionada principalments para a pos-graduacio,
o4 awnpliagio das opeles disponivels no curso de
graduagio e na ampliagho do minero de vagas para
alunos estrangeiros.

Qualidade de Ensino

A gqualidade de ensing fon um Wbpico abordado
nog dois paiscs. Procuron-se identificar como as
IES fazem o acompathamento e implenentacio de
instramentos que parmitam o diagnostico dos pro-
blemas referentes 4 qualidade dos seus cursos.

A avaliacio dos professores pelos alunos &
dtica commum nas [ES do Brasil que participaram
desse estudo e pode ser formal on informal. Para
outros, 2533 avahagio € mas ampla € € chamada
avaliacio instimcienal, nela nio s6 os professores
sdo avabiados, mas a ionstitnigdic como um tedo,
laboratdrios, biblioteca e servigos. Apenas 10%
mentionam realizar avaliagoos oxternas na qual re-
presentantes do setor on professercs de fora [azem
wmna avaliagio

Mo Reino Unido. as praticas existentss com
relagio ao controle de qualidade dos cursos sdo
semypre sistematizadas. tanto mterna quanto exter-
namente. [sso significa que, intermamente, as insti-
tuiches tem sistemas de avaliaciio padronizados do
curso ¢ professores ¢ que contratam guditores ox-
terios a cada ano, sendo win deles do mutdo acadé-
mico e outro do da indistria. Esses procedimentos
sdo influenciados pelo QAA (Ouality JAssurance
Agency for ifrgher Sducaiion), apéncia do governo
que estabalece critérios de qualidade para 08 cursos
( Teixeira, Flatcher 2 Westlake, 20017,

Messe pais, a cada cince anos. as Institnigoes
sio seriameante auditadas pelo governo, que publica
escores para todos os itens d2 ensine e pesquisa,
Esses escores tém grande influéncia no repasse de
recirsos financelros do governo para a insthugdo,
assim como influsnciam na escolha dos alnnos pelit
nniversidade mais indicada para o sen ciso Em
fungdo da concorrdncia, as escolas proouram dedi-
car esforgos e recurses na manutengio de bons pa-
driics de qualidade.

Approximately 6% of the respoudends in
1he United Eingdom said that the nnmber of sto-
dents of tourism and hospitality has increased,
while 30% said 1t has remained the samne and 10%
sard thatl this number hac been declining. 39% of
the instilutions 0 the United Kingdom also
planmed to expand by creating new courses, in
spite of the fact that many interviewses recognized
the existence of an excessive offer of graduate
courses i tasrism and hospitality, This expansion
will be directed mainly towards post-graduate
courses, increasing the number of options avail-
able in the graduate courses and the nnmber of
places for forcign students

Teaching Quality

The eaching quality was o topiz thiatl was ad-
dressed in the two countrics. The sunvey souglt 1o
dentify hipw the HELs carry oul the follow up and
mplementanon of tools to cnable the diagnosis of
probloms relating o the guality of heir courses.

Tha evaluation of professors by sludents is a
common practice in the HEIs in Brazil thal pariici-
pated 10 this study, and may be dong formally or
mlormally. For others, this evalnation is broader and
takes the form of institutional evaluation. In the Lat-
tet, il is not only prolessors who are evaluated. bul
e institution as a whole, inciuding laboratories,
the library and services, Only 10% mentioned exter-
fal evatiations carried ourt by reprosentatives of the
seclor or professors from ontside the institulion

m the United Kingdenm. cuirent practices m
relation to the quality control of courses are always
systematized, both intcrnallv and externallv, This
means 1hal internally, the insthiions have stand-
ardized sveterns for evaluating courses and profos-
sots and contract external suditors cach vear, ong of
whom is from the scademic workd and the ather from
within the indusiry. These procedures are influ-
enced by the QA A (Quality Assurance Agency lor
igher Education), a povernment apency that has
estplished quality crileria for the courses (Teixeira,
Fletcher and Weostlake, 2001).

in the United Kingdom, nsnmoons are au=
dited every five years by the government. which
publishes scores for each teaching and rescarch
item, These scores have great influence in the allp-
calion bf financial resouroes e the instilution oy
the government, besides influencing studenls’
choice for the university that is most highly recom-
mended for his course. Due o the high levels of
competition, the schools dedicate wuch cffon and
resources 10 maintaining high standards of quality.

14
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O acompanhamento dos graduados no Reing
Umdo € feito por imposigic do governo apds o pri-
INTLTO And (first clastinaiion suinve)). Apos cssa pes-
quisa formal, o acompanhamento dos cgressos &
feito atravis de associagdes de ex-alunos, que man-
tén seus registros. Observou-se gue, nesse pais.
cerca de 83 a 93% dos praduados encomntram empre-
2O NOS PriMESIros svis eses, mis nac necessaria-
mente na industria do wrismo. Calenla-se que cerca
de metade deles pode trabathar no setor ou em véri-
a5 owtras atividades, principalmente setor de varejo.
bancos ¢ consultors

Procurou-se verificar se as institnigies brasi-
leiras realizavam o acompanhamento dos seus
cpressos, Apenas E0% das pesquisadas divem reali-
Zar pesquisa nesse senlido; 35% ndo realizam: por-
quc ainda ndo em alunos graduados e as restantes
ndo g fawc,

Perfil dos Alunos

Apesar dos cursos de graduacio em turismo/
hotelaria serem muito recentes no Brasil, o nimero
de alunos ¢ alto, pois 42.5% das msliluigoes pes-
quisadas por Teixeira (20013 1ém mais de 300 alynos
e trés delas tém mais de 1000 alunos.

Tanta no Brasil como ne Beino Unido, preda-
muam alunos do sexo fenmining. Mo primeiro, verifi-
ca-sc gque em 94 2% das institpicdes 30% dos
alunos sio do sexo lewenme ¢ gue apengs 2,9% de-
les s do sexe masculine. Observa-sc ambeém que
a matona dos alunos de turismochotclara no Brasil
estuds e trabalha. pois 70 8% das institigoes estéo
na faixa de mais de 50% dos alunos quc estudam 2
trabalham contra 16,1% na mesma faixa dos que es-
mdamn gpenas.

A0 comparar com os ¢studantes do Reina
Unido, pode-se verificar que nesse pals também
a maioria € do sexo feminino, mas sio alunos de
temnpo integral. O niunero de estrangeiros em au-
meniado, oriundos principalmente do paises da
comunidade eurepdia. seguidos dos asidticos.
As suas [ES t8m procurado ampliar o nimero de
estudantes estrangermes de fora da Europa. que pa-
gam ¢erca de sete vores mais do que um alune da
cornunidade.

Perfil dos DDocentes

Em 46% das mstituicoes de ensino brasileiras.
lth de onre a vinlg docentes atuando nos cursos de
turtsmehotelaria. Urna das instilnicdes mencionou
possuir sessenta ¢ wm docentzs com 1424 alunos,

The United Kangdom Government requires the
follow-up of graduates after the first vear (first des-
linaoen survey), After this loratal research. former
students are followed up 1hrough alummi associa-
tions, which mainiain records, It is obszrved that
around 83% 10 95% of graduates in the United King-
dom [ind jobs wathin the first six months, bul not
niecessarily in the tourism industry. It is calculated
that around half ol these may work in the sector or in
varions offier activities, principally in the retail,
banking and consullancy sectors.

The survey sought o adentify whether the
Brasilian instiiulions followed up their formet stu-
dents. Only 10% of those surveyed said that thes
carrigd ol this type of research: 53% have notl dong
so because they do not vet have graduaie students
and the remainder to not carry out this type of te-
searih,

Student Profile

Dwecprte the fact that graduate courses 10 toner-
1sm and hospitality are very recent in Brazil,
the number of siudents is high. 42, 5% of the institu-
tows siudied by Teixeira (2001) have more than
300 students and three of them have more that 1000
students.

There was a predominance of fetnale studenls
in both Brazil and the United Kingdom. In the
forrner, 1t was observad that in 94 2% ol he instile-
tions, 30% of the students are female and only 2 9%
arc male, It was also observed that the majonty of
tourisinn and hospitality students in Brazil work
while studvimg, since in 70.8% of the insttutions,
mare than 50% of students also work, compared
o LG 1% wha ust study,

An analvsis of the stedents in the United
Kingdom shewed that the majority of siudents in
this country 13 also female, bul they are full-time
stndems, The number of students lrom overscas
has increased, coming maindy from the cowntries
of the European Comumunity, followed by Asia
The HEIS have attempted to mcrease the number af
overscas students from outside Europe, who pay
arcund seven fimes more than stedents from the
European Community,

Frofile of Teaching StafT

46% of the Bravilian icaching institutions
have between eleven and twenty members of
eaching staff werking in {ourism and hospitality
courses. One of the institutions mentionad has sixoy
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A grande maioria desscs profossorcs irabalha nes-
gas instiniigdes em tempo parcial, com vinke horas,
fquarenta horas ou no regime de hotista, Apenas
duas das instihucdes gue respondetanm a ¢85 gues-
bag pim nais de 20%% de seus decentes em regime de
dodiciciao cxclusiva.

Idemtificou-sc que a formagio académica
(background) dos professorcs dos cursos de turis-
mohotelaria no Brasil &€ muite hetcrogénea, pois fo-
ram mencionadas 27 formagdes diferenciadas.
Dentre 2laz, a mais destacada fin Tuarismao, scguida
de Administracin, Gengrafia e Histdria. Apos ¢s=as,
aparceein Sociologia, Lelras {Perlupucs, Inglés,
Espanhol), Economia, Psicologia, Informatica.
Adrministracio Hoteleira e Direato.

O mimero de docentes, no Heino Unido, tam-
bém varia muoite de escola para cscola. Podeme-sz
enconlrar sscolas com 70 professores em tempo in-
tegral (incluindo virios cursos) o um outro exlrentg,
com gpenas u profescor totalments dedicade ac
curse. Cerea de 10% dos respendentes revelaram
haver em média quatenta @ cinco docentes com icm-
po integral. Dados da pesquisa de Middleton e
Ladkin {19 apontam par oma mddia de selpro-
fessores de tempo integral lecionando especifica-
mente discaplinas de lurisino nos anos 1995/19%,
1 Reing Unido e 1,7 professores em tenypo parcial,

Esse estudo ainda mostron que no Reing Uni-
do havia corea de dezoito docentes com Lenmpo intg-
gral ¢ 3.5 com lewnpo parcial, que contribuiam com os
cursos € leciongvam drversas disciplinas desde
economia, financas, até tecnologia da informagio.
& formagdo dos professores vanma de Turismo ¢
Hotelaria a Admimistragio, Economia, Geograiia,
Sociolopia e muitos outros cursos. As escolas cra-
das mais recentements 1€m maior nimero de docen-
tes com formacio em turisme ou holclara do que as
demais faculdades.

Apesar de maior do que no Brasil, ¢ aamero
de professores com doutorado nos cursos de turis-
mo‘hotelaria ainda ¢ relativamente reduzido no
Reino Unido. se comparade com ontras areas.
O percentuais variam de 10 a 508 de docentes
com doutorado, com 3 moda situada em lormo de
20% (Tewxeira, Fleicher ¢ Westlake, 2001). No Brasil.
obsetva-s¢ que o percentual de professores com
doutorado ¢ ainda menor, pols em $3% das instini-
gdes apenas até 25% do quadro docente tem essi
qualificagiio.

No Brasil, de acordo com esse autor, € relatva-
menie baixo o percentual de= docentes que Jé traba-
haram cepecilicamente na drea, pots 6%% dos que
responderam a ossa questio afirmam que soments
al¢ 50% dos docentes do scu curso i experifncia

one teaching staff wath 1429 students. The greal
majority of these professors work part-time. with
twenly or forty hours. or on an hourly rate, Only
two of the instilulions thal responded (o the ques-
tionnaire employed over 20% of their teaching
staff fmll-time,

It was noted that the academic background of
the professors of courses i tourisit and hospitality
in Brazil 15 very heterogeneous, since 27 different
types of training were mentioned. Amaong them,
the most notable was tourtsm. followed by Admmis-
tration, Geograply and History Afier these came
Sociology, languages (Portipguesc, English and
Spanish), Economics, Psvchology, Infomnation
Technology, Hospitality and Law,

The number of teaching staff in the United
Kingdom alse varted greatly from school to schoal.
Schools were found with 70 part-time professors
(working in various courscs) and at the other ¢x-
treme, only one professor dedicated solely (o the
course. Around 10% of respondents indicated
an average of Tony-five full-time feaching staff.
Research data provided by Middleten and Ladkin
{1996} indicale thal n the Uwled Kingdom there
were, on average, seven full-time professors lectur-
ing specifically in tourism disciplines during the
vears 199571996, and 1.7 part-time professors.

This study also showed that in the United
Kangdem there are around eighteen full-time and 3.5
part-time teaching staff who contribuled Lo the
courses and lectured in various disciplines, ranging
Trnn econemy and finance to information technol-
aey. The training of professors ttaining rangsd
from Tourism and Hospilalily to Administration,
Feonomics, Geography, Sociology and many other
comrses. In the moees recently created schools, a
higher nmumber of teaching staff is trained in tourism
or hospitality than in the other faculties.

Although the number of professors with doc-
torate degrees in the lowrism and hospitality
conrsss is higher than in Bravil, this number s still
relatively low in the United Kingdom comparsd with
ather subject areas, 'The percentages vary ftom 10
to 50% of tzaching staff with doctorate degrees, the
average being around 20% (Teixewra, Fletcher and
Westlake, 2001). In Braxil, the percentage of profes-
sors wilh doctorate degrecs is even lower, since in
£3% of the insdtutions, not more than 25% of the
teaching staff ave qualificd (o Lhis level.

In Brazil. according to Temeira et al., the
pereentage of teachers who have already worked
in the area is relatively low, since 69% of those
whe responded to this question said that not more
than 50% of teaching s1aff in their courszs had had
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préteca em erismo/holzlzria, Entretanto. ne Reing
Unide. quando sc observa a experiéncia pratica dos
professores. venfica-se que a grande mdioria deles
trabalhy on trabalhou na indistria. Existem Lym-
bém evidéncias de que os docentes dos curses de
lolelaria tém maiot expenéngia do que os dos cur-
508 de lurismo

Relacionamento com a Indistcria

Todas as mstitnicies pesquisadas no Bras
afirmam manter vinculos com organizagoes privi-
das ou piblicas. A principal forma de relacionamen-
to obscrvada enire as [ES ¢ as organizaghes
privadas ¢ o convénio para estagio. mas muitas ou-
tras formas podem ser realizadas como projetos,
consnltoria, ceoperagio \Weenica, contrate de pres-
lagio de servigos. parcenas, Ureinamenlo, promocdo
de eventos, etc. Entre as IES e as organizagoces pi-
blicas brasileiras existern vanas [ormas de relaciona-
mente efetivadas através da participagio das
primeiras no Conselho Municipal de "Turtsmo, no
Comiié Estadual do PNMT. na Secretaria de Esiada
de Tunsmo. na Exbratur, ne Ceutro de Estudos
Avangadeos para o Turisma. além de convénios de
eslagio, freinamente, parcetias. Foram tambén wnen-
cionadas relagdes de parceria com Crganizaghes
Mo Governameniais,

Mo Reing Unido, por sua vez, percebe-se a
participacio de intcgrantes da indistria de forma
mils expressiva como consultores cxternos das ins-
niuighes de ensing, especialmente como avaliado-
res da qualidade des cursos. As universidades
contratam ¢sses consullores para soitr parceer so-
bre os sens cursos em iodos os aspectos, pois ha a
preccupasdio constanic de orientar 0s cursos para o
mercado. Além digso, no Reing Unido, os consulro-
res da indisira participam do desenvolvimento do
curriculo como palestrantes ¢ em conselhos ¢ comi-
tés. Foi mencionado tambéim que $5% das institui-
¢Oes [azein pesquisa ¢ consultoria para a indistina.

Estagio

Ma Brasi! de acorde com as Diretrizes
Currigulares do MEC. o estagio de 300 horas ¢ obri-
patdrio para 4 formagdo do bacharel em Turismo, o
de 234 horas para o tecnologo ¢ para o bacharel com
habihitagio. 480 horas de cstdgio é o mintme exigide.
D¢ forma geral, o cstapgio curricular ¢ oferccido ne
Llrima ano, tano no Oltime scmestre como nos dois
ulirmos, dependo da sua duragiio. Todavia. algumas
institwighes oferecem estig1o extracurricular g partir
do sepunde ano e o curricular no sétimo ¢ oilavo
seinastres

praclical experience in fonnsm and bospilality
Howewver, in [he United Kingdom. 1t was observed
that in relation 1o praciical expenence, the greal ina-

Jorily of professors either work or have worked in

the indusiry There is also evidenee (hat the teach-
ing stafl of hospitality courses bave morg experi-
gnce than these of turism courses,

Relationship with the Industry

All the instrutions siudizd in Brazil affirmed
that they mattain links with private or public or-
gamizahons, Fractical (rarming agreements gre 1hic
main formi ol relationship between the HELs and pri-
vile organizations, bul many other forms can oocur
such as projecis, consultancy, iechnicai coopera-
lion, contracting of services, partnerslips, training.
cvenls promotion ole. There exist various types of
relationship between the HEIs and Brazilian public
organizalions, which are ellecluated through par-
ticipation of the HETs in the Municipal Tourism
Council, the State Commitlee of the PNMT, the
sccretary of State for Tourism, Embratur and
the Center for Advanced Tourism Studies, as well
as agreemeits for the practical iraining period. and
parincrships, Partnerships with Non-Governnizutal
Organizations were also mentioned.

In the United Kingdom, in turn. the participa-
tion of menbers of the industry was seen in a more
expressive form, as external consultants of teaching
instimtions. and particularly as quality cvaluators
of conrses, Universitizs contract these consuliants
to give advice on every aspect of their courses, a3
there is a constant concern to ensure thal courses
arg peared towards the demands of the markel.
Besides this, m ihe United Kingdom, consultants
from the industry also parlicipate in the develop-
et af the curriculum as lecturers and in counsgls
and commutices. [t was also mentioned that 5% of
Ihe insttutions carry oud research and consultancy
tor the mdusiry.

Practical Training

In Brazil, according o the curricular directives
of the MEC. a practical training period of 100 hours
is compulsory fer the Bachelor’s Degree in Touris,
or 230 hours for the techwical course. For the Bach-
clor's Degree with specialization. 480 hours of
practical training is the minimum requirement. The
practical trazonng pered is pencrally offered during
1he last vear of the corviculuin, erther o e lasi se-
mester or 10 the last two semesiers. depending on
it duration Mevertheless, some instrufions aifo
extracurncylar practical training periods from 1he
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A muiorin dog problemas citados puara a
implementagio ¢ funcienaniento de um programa de
estacin eficiente no Hrasil s¢orelacions oo as ¢m-
presas provedoras que, segundo o8 respondentes.
néio estiio preparadas pata supervisionar o estagio,
adotande priticas madegquadas ¢ ulihzando os alu-
105 como o de obra barata. Alén disso, as cmpre-
sas foram criticadas por nio remungrarcm os alunos
dignamente, nem cobrirem despesas de iransponic ¢
alimentagao, Cnire problema se refere 4s dificulda-
des dos proprics alunos de compatibilizar os hordri-
os de trabalho com os de celagio. visto que a grande
maiaria dos alunns irabalha para custear 98 propti-
o5 estudos

Existent tanbém diliculdades advindas da falea
de compo de catagio para acomodar o grande cor-
lngenle de ghmws desses curses. Finalinenle, os
problemas decorrentcs das dificuldades de supervi-
sdo gue deveria ser dada pela escola, porque os pro-
feszores, ua sud waioria, rabalham sem dedicagio
exclusiva s instiluigocs.

Mo Beino Unido, as TES tém otal aulonomia de
ofcrar ou ndo ostigio para sens alunos, mds <ersa
de 70%% 0 ofcrecem, pois acreditain que ¢ fundame-
tal para 3 aualidade dos sens cursos. E mais comum
ocorrer 1o penilimo ano do curso, mas em sido
olertade também no segundo ang. A institaicies
britémicas consideram fundamental que os alunos
tenham, wn ano apds o estagio, de voltar aos ban-
cos escolares. quando poderdio nsufmiir das experi-
encias dos colegas, alem de terem maior maturidads
para absorver os conhecimentos weoricos. Oestagio
tem duragio variada nesse pais. podendn ser de trés
semangs nas Bras de verdio até am ano.

Exisle a possibilidade. no Rema Umdo. de
realizagio de estdgios em oulros paises atraves
de programas de intercimbio, com supevisio da
neiversidade de erigam ou do desting. Cave {1099)
relatou varas expernéncias bem sucedidas de cn-
presas gue olerecem programas de estigio nesse
pais ¢ uma caracteristica marcantc nesscy casos ¢ o
plincjanenio. Os alunws recebein ampla explanagio
te wodos os aspectos das cmpresas ¢ s@o estimula-
dos a desenvolveron projolos cxeqiiivels, conl wme-
las a serom aitngidas cm curlo prazo. Nesse pais,
nio houve criticas quanto a atuagdoe das cmpresas
que olarecem os estagios. mas 1nforma-se que oXIste
nas [ES wma pessoa vollada exclusivameants para a
interaciio com & mdostria, o que implica em alto cus-
o A supervisio dos alunos é ferla por professores
2 par responsavels na indistria.

gecond vear onwards and curpicular ones in the sev-
cnth and cighth semesters.

The magority of problems ciled in the mtrodue-
tian and operation of an cfficient practical training
program in Brazil relate to service providing conips-
nigg who. according to the respondons, are not
suiheenty prepared o suparvise the trainee and
adopt unspitable praclices, using 1he sfudents as a
cheap source of labor, Furthermore, companies were
crticized both for not paying the students appropn-
ately. and for not paying expenscs for iransport and
food. Other problerns included difficnlues expen-
enced by studenis in adapting to the working hours
of the practical training period, since Ihe great
majority of students alse have jobs 10 deiray the
cost of their studics.

There were also difliculties arising Irom the
lack of (raning places o accommodate the great
contingent of students on these courses. Finally,
problems were mentioned arsing from the difficul-
ties of supervision that shounld be given by the
school, owang to the fact thal majonty of professers
are not dedicated exclusively to the instmoons.

In the United Kangdom, the HETs have total au-
tonomy i deciding whether to offer practical iraining
1o their stadents, but aroend 70% do offer it as Gy
belicve it lo be a basic necessity for the guality of
their courses. Tt most conmmonly wakes place in the
penultimate vear of the course. but is sometimes
offered during the sezomd vear. The British institu-
tions consider it fundamental that studeuls refun Lo
school one year afler thair practical training, wherc
they can gain from the experiences of (beir col-
leapues. besides having greater maturity to dbsorb
the theeretical knowledge. In the United Kingdom
the length of the trainmg period varicd from tuee
weeks during the summer liolidays to onc ycar

In the United Kingdom, students are oflered
the opportunity o carry out praclical tralming peri-
ods in other conntries through forcign exchange
programs. with the supervision of the university of
arigin or destination. Cave (1999) relates vanous
successlul experiences with companies offering
practical traiming programs in tlat country, and
a nolable [eature of all thesc cases is planning,
The students receive ample cxplanation of all as-
pects of the companies and are cncouraged to de-
volep fcasible projects, with shori=term goals. Tlere
were no crticisms in the Tnited Kingdom regasding
the conduct of companies that offer training peri-
ods, but respondents informed that in sach HEL
there ie a person whose job is exclusively geared
towards integrating (he educations] instiiutons
with the indusiny, which invelives high ¢osts Sn-
dents are sopervized by profcssors and those re-
sponsible willin e industry.
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CONCLUSOES

Apesar de serom muito recentes. © ovidente
gue o crescuncuo dos corsos de turismeolela-
riz lem sido murlo impressionante nos dois paises.
Wa Brasil os cursos plonsives de turisma se inisia-
ramn nos anos D no Hemo Unido o5 de holelara
datam dos anos 60 2 os de turisme dos anos 80 mas
lei ha decadn de 20, que esse crescimento se acele-
rou de forma immaginavel. Fsse [ato, aliado ao re-
conhecimentn de que winsmd & wna disciplinag
emergente (Gocldner, 1994 ¢ de conbectmento frag-
mentado, ocasionou algumas dificuldades que po-
dem ser destacadas, especialments no Brasil,

Como mencionado. a grande maiorna desses
cursos no Brasid sio oferiados por 1ES privadas.
recentermneante crizdas. Pralicamenic 1odas ¢ssas ng-
vas instileigdes de enging abrivam curses deo {uris-
me e, em monor nimero, de holelaria, baseadas ns
percepean desses cmpresdnes de que o iunsmo €
um fendmeno nova e de forle apelo entre 0s jovens.
Como decorréneia desse processo. percebe-se cla-
ramente que nuites desses cursos ainda nao 13m
cslrutura pard vin funcionamento adequado ¢ corpo
docente qualificado.

BNo Reino Unide. como as universidades de-
pendem de recorsos do governo para a sua manu-
tengdo, 4 avaliagio dos cursos & muile riparosa. ©
gio definidos criteries de qualidade. cbrigando 4
instintigoes a manier sistemas che conirole sistemit-
cos, Llanto internes quante externos. Esscs criténos
zdo influenciados pelo QAA [Owalrly Assurance
Agency for Higher Uducation) e impastos pelo go-
verno, Observou-se Lambém ai o gcompanhamento
sistemartico dos cgressas pela menos apds o primei-
[0 ano.

Mo Brasil, & evidente gue as questies relativas
A qualidade dos cursos de tonsmohotelaria ainda
estde em estagie imeial, sendo grande parte dos
comirolzs realizada apenas inrernamentz e de forma
tifio-sislematica. A questio da quahidade dos cursos
deverd sor muito mas enfitizada quando for inscra-
da a avaliacio formal dos curses pelo MEC através
do Exame Nacienal de Cursos, o Provio. c da Avali-
agdo das Condlicdes de Oferta. As instiluigies pri-
vadas icrao, a partir dessas avaliaches, sea sifuacda
exposia do piblico ¢ seriio solicitadas a investir na
qualificagdo de seu quadro docente, bibliciccas.
computadores e outros equipamenios de apoio
instrucional,

Ontra diferenga percebida nos dois paises & o
perfil dos cursos, pois 3 maweria dos curses de (uris-
mofhotelaria no Reine Unido sie oferecidos por ¢s-
colas’departamentos do administragio ¢ sdo cursos
de peréncd de wrismo, dando énfase om disciplinas

CONCLUSIONS

Despite being very recend, it is evident that the
gronvlh of conrses 1t Louristn and hospitality has been
very marked in both countrigs. In Brazil, pionecring
courses in toursn began in the 19705 1w the United
Eingdom. courses m hospuialite dale back to the
T960s. and those intonnsm to the 19805, Honvewver, it
was i the 1990s (hat tlus growth accelerated at an
wnireginable rate. Tlos fact. logether with the recog-
nitaen of towrisin as an emnersing discipline (Gocldner,
1995 ol fragmenicd knowledge, led o some dullical-
f1cs Ut can be highlighied, especially in Brazil,

As mentioned earlier, the grest majordy of
these courses in Brazil are offered v private. re-
contly creawed HEIs. Practically all these new educa-
tiondl institutions offer courses in (ourism and, toa
lesser extent, hospilality, based on il perceplion of
these institutions that toorism is & new phenom-
enon. which uppeals sirongly 10 voung people. Asa
resull of this process, il is obvious thal many of
these courses still do nol have sudficient structure,
or a qualified eaching stafl, 1o operate eficiently.

Az the nnversities in the United Kingdom de-
pend on governnienl resources {for their mainte-
nance, e evalugtion of eour$es 15 vory 11gorons and
qualily crilgria arc clearly defined, obliging the insti-
{utions 10 maintain syslematic systems of control.
both interal and extemal. These criteria ang influ-
enced by the QA A (Quality Assurance Apency Tor
Higher Education) smd imnposcd by the povermiment.
It is aleo pbeerved that in the United Kingdewm, fonner
students are sysiematically followed-up for at least
the first year after complelion of their course.

In Brazil. it 15 evident that issues relanng to the
quality of tourism and hospitality courses are still in
their carly stages, the majority of the conlrols enly
heing carred out internally and in 3 non-systematic
way, Muck preater emnphasis should be placed on
the question of quality of courses hy the MEC,
thronghout the Examie Nacional de Cwrsos (Na-
liengal Examination of Courses), the Provido (an cx-
amination taken by students which is used (1o rank
Universitics and courses 4t national level) and the
Avaliagdo das Condigdes de Oferie (Evaluation of
Oifer Conditions). Based on these evaluations, the
situation of the privale inslinuions will be made
public and the institutions will be required (o invest
in the qualification of their teaching staff. libraries.
computers and other institutional suppon facilites,

Another differsnce thar was noted berween
the two countrics 15 the course profile, since the
majorily of teurism gnd hospitalily courses in
the United Kingdom arc ofTcred by schools ar de-
partments of Adminisiration, aud focus on jourism
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coma plancjamento, marketing, lnangas. infor-
halica. recursos hinanos, A idéia € preparar profis-
sionais gue possam planejar, tomar decisdes, definir
mglas. coordenar projetos e atividades, gerenciar
pessoas ¢ recursos, voltados para a industoa mris-
tica. Mo Brasil, o4 cursos, ud sud maiora. sio
cfertados por departamentos/uidades de tunsme!
hotglaria ¢ a formacéo € voliada para a analise dos
diversos aspectos do fendmeno tristico, de forma
miais npla, algumas vezes com habiliagdes.

Uma das principais diferengas cont relagdo aos
métodas de cnsine entre os dois paises ¢ a noliza-
can mas inensiva, ne Reino Unido, da informitiza,
praticimenic wilizada em todas as disciplinas. sain
como instmmienio de pesquisa, seja atraves da utili-
zagin de softwares para ensino. 'Todos og alunos
1&m weesso & rede de computadores (internet) além
de terem acesso (ambém i rede interna das instimi-
gdes (ntranct).

Verifica-se que ¢ numero de decenies com de-
dicagia exclusiva no Reino Unido € muile maor do
gue na Brasil. Apesar do indice de doutores ser aii-
da relativamentz baixo se comparado com outras
curses, € bem maior do que no Brasil. Outra diferen-
ga que mereee destaque ¢ a expenéneia pratca dos
docenizs brilanicos, cuja maiona ja irabalhow/traba-
b na indastria, Cada vez mais 45 instilnghes nesse
pats procuram profissionas com titulagio ¢ experl-
érwcia pratica Afirmam que o equilibro csld e pos-
suir 1 corpo que possua os dois lipos de docents,
mas de preferéncia um profissional com as duas
condigdes.

Cuamo aos alunes, a maior diferenga reside
no o de. no Brasil a maior parie estudar e traba-
e, enguanto no Reino Unido a maiona s estuda,
tendo maior disporubilidade para se dedicar ao esti-
gio pratico, quando oferecido.

Outro aspecto que chamy alengio guando se
comparam os cursos de graduagio nes dois paiscs
& o relacionamento das IES, no Reino Unido, com as
empresas pabhcas ¢ privadas. Nesse pais, ¢ usual a
conlratayiio de consultores e de examimadores ex-
ternos dessas organirsagies para avaliacio dos cur-
505, participagio mas discussdes de curriculo. em
comités, conselhos ¢ vm muitas cuiras formas de
participacio. A preacupacio de ter sempre a percep-
gio dos representantes do mercado de trabalho £
uima conslante nas universidades inglesas. Em sin-
tese, 0s celapios demonstram claramenic que, no
Reine Unido, mynte maiores esforgos ¢ recurses sio
Ea50s no scu planejamento ¢ supervisao,

Finalmenie. essa comparaciin ndo deve perder
de vista as diferentes realidades econdiocas e soci-
ais desses dows patses. O penpo de adaptar modelos

mianagement, with cophasis on chseaplimes like plan-
ning, marketing, [nances. miormation lechnology
and human resources The idea is (o prepars profes-
sionals who can plan. take decisens, define goals.
coordinale projects and activines and manage people
and resources, with emplisis on the tourism indns-
try. In Brazil, the majonty of conrses ars offered by
departinents or units of tourism and hospitalicy, and
itmning (s gearcd towards (he analyvsis of various as-
pects of the tourism phenomenon in us wider form,
sometimes leading to special qualificanons.

e of the main differences in tcaching meth-
ods between the two countries is the mere InfEnsive
ase, in the United Kingdem, of informaiion technol-
ogy. whizh 15 nsed in practicaily all the disciplines,
gither as a research teal or through the use of
teaching software. All students have access to the
inferncl, as well as access 1o the insiitubions’ inter-
mal Imiranels.

11 was observed thal the wamber of full-fime
teaching statf is much higher in the United Kingdom
than in Brazil. Despiic the stll relatively low nutmber
of staff with doctorate degrees compared with other
cewrses, 1L 1s much higher than that of Brazil, An-
other difference worth highlighting 15 the practical
expetience of the Brtish teachers, the majority of
whom have already worked 1o the industry. Institu-
tions in that couniry are increasingly looking lor
profossicnals with both qualifications aud practical
¢xperience. They ailirm that a balance is provided
by having a teaching body comprised of two types
of staff, but preferably a professional who has both.

As fior the students. the greatest difference lies
in the Tact in Bravil, the majerity ol sdents study and
wark, while in the United Kingdony, the majority only
studly, having greater available time to dedicate them-
selves fo the practical trainang penod. where oflered,

Another aspect that draws attenfion when
comparing the graduate courses in the two coun-
tries, is the relationship between the HEILs and pub-
lic and private companies in the United Kangdom.
It is wsual in that cowstry 10 contract external con-
sultants and examiners from these organizations to
evaluat: the courses and participate in curriculum
planming, committees and councils and many ofher
fsrms of paricipation. The cancern with maintain-
any, the high esteam of representatives of the work
mrarkel is a constai factor in the English univers-
ties. In summmary., il is clearly demoenstrated that in
the United Kingdom, much greater effort and re-
sorces ate spent on their planning and supernsion
of the practical training periods.

Finally, thus comparison should not loss sight
ol the different coconemic and social realitics of
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prontos de paises desenvolvidos ja foi discutido
par varios agleres, entre eles Echiner (1995), que
alirma gque programas do primeiro mudo sio base-
ados em negicios, distribuigio ¢ leenologia sofisti-
cadns quo raraments cstio preseites nos paises do
terceira inundo. Fatores sécio-culiurais e econdnti-
cos dovem ser considerados para o planeiamcte
de programas adequados as necessidades desses
paises. Blanton {1Y95), por sua v, destaca que di-
ferengas na composigio e background dos esiu-
dantes, cstilos de aprendizagein. atiedes com
relagdo ae tarisma, conteste do trabalhe e qualifica-
gdo dos professores podem aletar seriamente a wtili-
dads do malerial desemvolvido ¢ oulros paises.

Cientes dessza hnitagio. pretendsu-s2 com
esle artign, despertar o inleresse da comunidade
acadénnica para a discussio dos scus diversos topi-
cos de fotmia zberta. inlra ¢ cxira mmuros das suas
mstitwgies. O objetive maior ¢ procurar solugdes
para as dificuldades existentes. almejande atingr
padrées de qualidade em busca da execléngia,

these two counines. The danger of adapting ready-
made medels rom developed countries lias been
discussed by vanous authors, including Echtier
{1993), who alfinms that first world programs arc
based on sophisticated business, distribution and
techinelogy that are rarcly prosent in third world
countries. Socig-cultural and econemic factors
should be conmidered when planning programs 1o
megl e nosds of these counfries. Blanicn {19817, 1w
turn, highlights the fact that differences in the com-
posilion and background of the siudents, learning
siyles, attitades towards toucism, working cmviron-
menl and academic background of professors can
serrously affect the nsefulness of material devel-
oped in other countrizs,

Aovire of thus lnmtanon. the aim of this articl is
e stimulate the mterest of the academic cominumiy
in discussing various topics both within and outside
the instiations” walls, The ovearall objective 15 o seck
solitons 1o e existing difficulties. and to achieve
standards of quality 1 the search for excellence.
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